ISSN 1563-0226, eISSN 2617-1864 HlbirpicTany cepusichl. Ne2 (117) 2026 https://bulletin-orientalism.kaznu.kz

IRSTI 14.01 https://doi.org/10.26577/10S202611721

Fic
G.B. Duman =

Bulent Ecevit University, Zonguldak, Tiirkiye
e-mail: gulbanuduman@gmail.com

EQUITY OF OPPORTUNITIES AND
THE FOUR CORE LANGUAGE SKILLS IN DISTANCE EDUCATION
OF TURKISH AS A FOREIGN LANGUAGE

This study addresses the issue of equal opportunity in the distance education of Turkish as a foreign
language and the impact of distance education on the four core language skills. Globalization and rapid
advancements in information technology have made distance education a widespread and unavoidable
practice in foreign language teaching, however, whether online platforms provide equal opportunity in
education, particularly in the context of foreign language teaching, remains a subject of debate. The aim
of this study is to review the existing literature on equity of opportunities in the distance education of
Turkish as a foreign language and to identify both the strengths and challenges of this process based on
instructors’ perspectives. The research was conducted using a descriptive approach that combined both
qualitative and quantitative data collection. In this regard, data obtained from a survey administered to
89 instructors working in the field of teaching Turkish to foreigners were analyzed. The results of the
survey indicate that distance education can offer vital opportunities in such terms as flexibility or acces-
sibility. However, equity of opportumties may not always be achieved because of a lack of technological
infrastructure, differences in digital literacy levels, and socioeconomic inequalities. Concerning the four
core language skills, the study shows that listening and reading skills can be taught more easily in dis-
tance education, while speaking and writing skills can face greater limitations due to a lack of interaction
and immediate feedback.

Keywords: teaching Turkish as a foreign language, distance education, equity of opportunities, four

core language skills.
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Typik TiAiH WIeTeA TiAi peTiHAE KALUbIKTbIKTaH OKbITYAQFbl
MYMKIHAIKTEp TEHA( )XdHe TOPT Heri3ri TIAAIK AaFAbICDI

byA 3epTTey TypiK TiAiH WeTeA TiAi peTiHAE KalbIKTbIKTAH OKbITYAQFbl MYMKIHAIKTEP TEHAIrI
MOCEAECIH >KOHE KAlUbIKTbIKTaH OiAiIM 6GepyAiH TOpT Herisri TIAAIK AaFAblFa TUMi3eTiH oacepiH
Kapactbipaabl. XKahaHaaHy >keHe aknapaTTblK, TEXHOAOTMSIAAPABIH XKbIAAAM AaMybl KALUbIKTbIKTaH
OKbITYAbI LLIETEA TIAIH OKbITYAQ KEH TapaAFaH XKeHe CO3Ci3 Taxipnbere anHaAAbIPAbl, AETE€HMEH, OHAAMH
naatopmanapabiH OiAiM Oepyae, acipece LWeTeA TIAIH OKbITYy KOHTEKCIHAE, TeH MYMKIHAIKTEpAI
KamTamacbl3 eTy MaceAeci oAl Ae 60OAca MikipTaAac TYAbIPbIN OTbIP. 3e€pPTTEeYAiH MakcaTbl — TYpiK
TIAIH LWIeTeA TiAl peTiHAE KAlbIKTbIKTAH OKbITYAQFbl MYMKIHAIKTED TEHAITIHE KaTbICTbl KOAAQHbICTaFbl
aaebueTTepre Taapay >Kacay >KOHE OCbl CaAaAad KbI3MET €TiM XKYPreH OKbITYWbIAAPAbIH MiKipAepi
HerisiHAe 6YA NPOLECTiH TUIMAI TYCTapbl MEH ©3€KTi MOCEAEAEPIH aHbIKTay. 3epTTey XKyMbICbI CaraAbIk,
>KOHE CaHAbIK, AePeKTepPAi XKMHAY BAICTEPI YLUTACTbIPbIAFAH CUMATTAMAAbIK, TOCIAMEH >XXYpri3iaai. Ocbl
opanAa, WeTeAAiKTepre TYPiK TiAIH yApeTyMeH anHaAblcaTbiH 89 OKbITYLIbIAQH aAblHFAH cayaAHama
HOTMXKEAEpIHe TaAAQY >KAaCaAAbl. 3epTTey HOTUXKEAEPI KOPCETKEHAEN, KALLbIKTbIKTaH OKbITY MKEMAIAIK
NMeH KOAXKETIMAIAIK TypFbICbIHAH MaHbI3Abl MYMKIHAIKTED YCbIHaAbl;, AeCe A€, TEXHOAOTMSAbIK,
MHMPAKYPbIAbIMHBIH  >KETICMeYyLWiAiri, UMMPAbIK CayaTTbIAbIK, AEHreMiHAEri aALIAKTbIKTap MeH
SAEYMETTIK-3KOHOMMKAABIK, TEHCI3AiKTepre 0GaMAaHbICTbl iC XKY3iHAE TeH MYMKIHAIKTEP KaFmAaTbl
apAaiibiM cakTara 6epmenai. TOPT Herisri TIAAIK AaFAbl TYPFbICbIHAH aAFAHAQ, ThIHAAABIM MEH OKbIAbIM
AaFAbIAAPbIH OHAAMH OPTaAa KOAAQy Bipluama XKeHIAIPEK eKEHI, aA COMAECIM MEH >Ka3bIAbIM AAF AbIAAPbI
©3apa iC-KMMbIA MEH >KEAEA Kepi 6aliAaHbICTbIH, TarlbIAbIFbl CAaAAApPbIHaH KeOipeK LweKkTeyAepre Tar
60AaTbIHbI AHbIKTAAAbI.

TyiiH ce3aep: TYpiK TiAiH WeT TiAi peTiHAE OKbITY, KAWbIKTbIKTAH OKbITY, MYMKIHAIKTEP TEHAITI,
TOPT HEri3ri TIAAIK AaFAblAap.
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PaBeHCTBO BO3MOXXHOCTEN U pa3BUTUE HYeTbipeX OCHOBHbIX A3blIKOBbIX HAaBbIKOB
B AUCTAHUMOHHOM OGYHEHMM TypeuKomy s3blKy KaK MHOCTPAHHOMY

B AQHHOM MCCAEAOBAHUM PACCMATPMBAETCS BOMPOC 06ECcreveHms paBHbIX BO3MOXHOCTEN B AMC-
TAHUMOHHOM OOYUYeHMU TYpeLKOMy 3biKy Kak MHOCTPAHHOMY, a TakXe BAUSIHUE AMCTAHLMOHHOMO
006pa3oBaHMs Ha YeTbipe OCHOBHbIX A3bIKOBbIX HaBblka. [A0GAaAM3ALMS M CTPEMUTEAbHOE pasBUTHE
MH(OPMALIMOHHbBIX TEXHOAOTMI CAEAAAU AUCTAHLMOHHOE 06YUeHMe WMPOKO PACNPOCTPAHEHHOM 1 He-
136EeXXHOM NPAKTUKON B NMPEenoAaBaHUmM MHOCTPAHHbIX 93bIkoB. OAHAKO BOMPOC O TOM, 06ecneunBaloT
AV OHAQMH-NAAT(OPMbI paBHbIE BO3MOXKHOCTH B 06pa3oBaHmM, 0COGEHHO B KOHTEKCTE npernoAaBaHus
MHOCTPaHHbIX 3bIKOB, OCTAETCsl MPEAMETOM AMCKYCCHiA. LleAb AaHHOTO Uccaep0BaHMs — 0630p cylue-
CTBYIOLLLEN AUTEPATYpPbl MO BOMPOCaM PaBeHCTBA BO3MOXHOCTEN B AMCTAHLMOHHOM O0yYeHUU TypeLl-
KOMY $13bIKY KakK MHOCTPAHHOMY M BbISIBAEHWME KaK CUMAbHbIX, Tak M CAabblX CTOPOH 3TOro npoLecca ¢
TOUKM 3peHMs npenoaaBaTeAeit. KccaepoBaHME NPOBOAMAOCH C MCMOAb30BAHUEM OMUCATEABHOIO MOA-
X0AQ, COUETAIOLLEro Ka4eCTBEHHbIN U KOAMYECTBEHHbI CO0P AaHHbIX. B 3TOM KOHTeKcTe GblAM NMpoaHa-
AM3UPOBaHbl AAQHHbIE, MOAYUEHHbIE B XOAE onpoca 89 npenoaasareaen, paboTaiolimx B 06AacTv npe-
NMOAABaHUS TYPELKOTO $i3blka Kak MHOCTPAHHOIO si3blka. Pe3yAbTaTbl MOKa3bIBAIOT, YTO AMCTAHLMOHHOE
0o06yueHue MPeAOCTaBASIeT 3HAUUTEAbHbIE BO3MOXHOCTM C TOUKM 3pEHMs TMOKOCTU U AOCTYMHOCTH,
OAHaKO paBHble BO3MOXHOCTM He BCEraa AOCTMIaloTCsl M3-3a HEAOCTATKa TEXHOAOrMUYEeCcKon MHppa-
CTPYKTYPbl, Pa3AUUMiA B yPOBHE LIMPPOBOM FPaMOTHOCTU U COLIMAaAbHO-3KOHOMMUYECKOrO HEPABEHCTBA.
YT0 KacaeTcs YeTblpeX OCHOBHbIX S13bIKOBbIX HABbIKOB, MCCAEAOBAHUWE BbISIBUAO, UYTO HaBbIKM ayAMpPO-
BaHMS U UTEHUSI Aerye pasBMBAIOTCS B OHAAMH-CPEAE, B TO BPeMsl KakK HaBblKM YCTHOM U MMCbMEHHOM
peun CTaAKMBAIOTCS C GOABLUMMM OFPAHUYEHMSIMU M3-32 OTCYTCTBUS B3AUMOAEMCTBUS 1 HEMEAAEHHOW

o06paTHoit CBSA3M.

KAroueBble caoBa: 06yL{eHme TypeuKoMy 43blKy KakK MHOCTPaHHOMY, AMCTaHUMOHHOe o6yqume,

PaBeHCTBO BO3MO)KHOCT€[7|, YeTbIpe OCHOBHbIX A3bIKOBbIX HaBbIKOB.

Introduction

In the twenty-first century, the expansion of
global communication networks has made it in-
creasingly easier to conduct large-scale distance
education that allows for two-way interaction.
These global communication tools provide stu-
dents and teachers from different parts of the world
with opportunities to engage in effective mutual
communication (Isman, 2011: 4). In addition to the
widespread use of these networks, distance educa-
tion which became a necessity during the global
Covid-19 pandemic has continued to expand and
remain widely practiced even after pandemic-relat-
ed restrictions were lifted.

“Technological advancements such as com-
puters, the internet, and satellite communication
constitute the most important driving force behind
globalization. This technology has caused a major
transformation in terms of time, space, and process-
ing speed” (Cinar, 2009: 17). It is natural that edu-
cation is also affected by this rapid change. Authors
state that “the rapid development of technology is
increasing the need for information day by day. To-
day, what is important is not just accessing informa-
tion, but being able to access it at the desired time

and in the desired format” (Kisla et al., 2010: 2).
They also point out that the increased need for in-
formation has created a number of problems. Due to
the inadequacy of face-to-face education in meeting
the need for information, distance education institu-
tions have been striving to implement distance edu-
cation in recent years (Kisla et al., 2010).

Both developed and developing countries are
turning toward distance education for different rea-
sons, and in a globalizing world distance education
has become a necessity and one of the most effec-
tive educational models of the twenty-first century.
In addressing the question “Why Distance Educa-
tion?”, Isman (2011) states that education is one
of the most fundamental factors determining the
development of societies and therefore emphasizes
that substantial investments should be made in edu-
cational systems. Alongside the increasing demand
for education due to population growth, the lifelong
learning requirement brought about by the informa-
tion age is directing countries to restructure their
educational systems in accordance with contempo-
rary conditions. In this context, distance education
is regarded as a cost-effective solution for underde-
veloped countries, a means of providing mass edu-
cation for developing countries, and a model that
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meets lifelong learning needs and enhances educa-
tional quality for developed countries.

The main problem considered in this study is
whether distance education of Turkish as a foreign
language truly create equal opportunities. Whether
online education provides equal opportunities in
education, especially in the context of foreign lan-
guage teaching, is still a subject of dispute. In this
context, the aim of the study is to examine the is-
sue of equal opportunities in the distance teaching
of Turkish as a foreign language in light of both the
relevant literature and data obtained from the field,
and to evaluate the effects of online education on the
four basic language skills.

Material and methods

The research is descriptive in nature and was
conducted using an approach that combines both
qualitative and quantitative data collection methods.
The research data consist of the relevant literature
and survey data obtained from instructors working
in the field. The sample of the study comprises 89
instructors working in the field of teaching Turk-
ish to foreigners. Data were collected and analyzed
through a questionnaire consisting of both open-
ended and closed-ended questions. 52 participants
(57.5%) stated that they are working abroad, and 37
(42.5%) stated that they work within the country.
The participation of both types of instructors who
are within the country and who are abroad is im-
portant for determining the current situation. Prior
to administering the questionnaire, ethical approval
was obtained from the Zonguldak Biilent Ecevit
University Human Research Ethics Committee with
decision number 31 dated 26.01.2021.

Results and discussion

The role of the distance education model in
terms of equal opportunity becomes more appar-
ent when the advantages and limitations of online
learning are considered together. In this context, it
is essential to examine the extent to which the op-
portunities that distance education offers in theory
are reflected in practice.

Distance education is defined as a planned edu-
cational activity where the learner and the instruc-
tor are not physically in the same environment, so
that communication and interaction are provided
through technological tools (Usun, 2006; Demir,
2014; Giliven vd, 2022). Technological advance-
ments offer a significant advantage in delivering ed-

ucational services to broad audiences. In particular,
individuals who work and lack the opportunity to
attend face-to-face formal education during regular
business hours can pursue the education they de-
sire through distance learning applications tailored
to their own free time. In a sense, this offers equal
opportunities to individuals with limited free time,
granting them the right to education regardless of
time and place. The flexibility and accessibility of
online education are its most significant advantages.
Aspects of this model that foster equal opportunity
include allowing students to progress at their own
pace, the ability to re-watch recorded lessons, and
overcoming geographical barriers to access resourc-
es (Barig & Cankaya, 2016; Gilingdr et al., 2020;
Giiven, 2023). Briefly, distance education may of-
fer differnt opportunities that traditional education
cannot provide for such group of people: working
individuals or students with physical disabilities or
people who live in different cities or countries.

From an economic perspective, distance educa-
tion can facilitate access to education for students
from low socioeconomic backgrounds and provide
them with educational opportunities due to factors
such as reduced transportation, accommodation, and
physical material costs (Gottschalk & Weise, 2023;
Gtiven, 2023). For instance, applications such as
the Distance Turkish Language Teaching Portal de-
veloped by the Yunus Emre Institute aim to spread
language learning to a wider audience by offering
free access. Furthermore, some studies (Ustabulut,
2021) highlight that online environments allow shy
students to express themselves more comfortably.
Taken together, these are among the positive aspects
of online education in terms of widening access and
opportunity.

Isman (2011) summarized the problems of the
Turkish education system in thirteen items, such as
“physical infrastructure, equipment, teacher quality,
educational quality, standardized education, student
numbers, attendance, and lack of parental involve-
ment,” arguing that these issues could be resolved
through the distance education model. In reality, if
physical infrastructure were improved, equipment
provided, and teacher quality enhanced, success in
face-to-face education would naturally reach the de-
sired level across the board. Yet the very areas isman
highlights are also ones in which distance education
has not fully achieved the expected level of quality.
In terms of these thirteen items, distance education
faces similar challenges as face-to-face education.
Regarding the issue of equipment, isman (2011, p.
8) notes that “the second problem is the lack of suffi-
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cient tools and equipment in every school. Through
distance education, virtual laboratories can be estab-
lished and made available to students.” However,
in practice, despite the considerable time that has
passed since the early stages of distance education,
digital materials still fall well short of the desired
and necessary standards perhaps even lagging be-
hind those of face-to-face education. All the prob-
lems Isman listed for face-to-face education are, in
the current state of affairs, hurdles that distance edu-
cation has yet to overcome.

“The interaction between distance education and
evolving computer technologies promises numerous
innovations for both teachers and students across
all fields of education, while offering society the
chance to achieve higher education rates. However,
although this interaction may sound appealing in
theory, it also brings with it many problems in prac-
tice that still need to be addressed” (Karaca, Topal,
and Aldir, 2011, p. 920). As a system fundamen-
tally rooted in information technologies, the great-
est challenge facing the distance education model
today is that technological infrastructure and equip-
ment have not yet reached the desired standards
worldwide. Consequently, distance education which
claims to offer educational opportunities and equal
access to education to students across the globe can
produce unequal opportunities among students who
do not have equal access to technology.

The concept of the “digital divide” is overshad-
ow the claim that online education creates equal op-
portunities. This concept encompasses not only ac-
cess to technology but also adequate equipment, fast
internet connections, and digital literacy; all these
deficiencies deepen the gap between individuals
(Gottschalk & Weise, 2023). Researchers state that
for students living in rural areas or those with low
socioeconomic status have serious problems with
internet connection and power outages (Santosa et
al. 2022; Giiven et al., 2022; Gliven 2023).

“Success in technology-based distance educa-
tion also depends on technological readiness and
infrastructure” (Duman & Yurdakul, 2021, p. 435).
Consequently, infrastructural and technological
problems can hinder the educational process. These
technical issues can be experienced by both students
and instructors. Ustabulut (2021) examined the dis-
tance education experiences of instructors who are
teaching Turkish as a foreign language. The results
indicated that the weakest aspect of educating online
were “technical problems”.

The extent to which distance education contrib-
utes to equal opportunity in teaching Turkish as a

foreign language, or in which situations it leads to
inequality, remains a matter that warrants careful
discussion. Continuity is fundamental in language
learning; once lessons are lost or missed, the com-
pensation for that lost time is far more difficult than
in other subjects. This reality unfortunately strips
away the chance to learn Turkish for students with
little or no internet access. Even when lessons are
recorded for later viewing, an inequality inevitably
emerges between students who follow the course
synchronously and those who watch it asynchro-
nously. Furthermore, the very availability of these
recordings can lead to another issue: students with
full internet access may fail to follow live sessions
with the necessary seriousness, assuming they can
simply catch up later via video. In short, until the
issues of infrastructure and technological equip-
ment are resolved globally, it would be inaccurate
to claim that distance education truly fosters equal
opportunity.

In a research survey conducted in 2021 among
instructors working in the field of teaching Turkish
to foreigners, 89 participants were asked the follow-
ing question: “Does your institution provide up-to-
date equipment, educational platforms, application
programs, etc., designed to support distance educa-
tion?”’. 47 participants (53%) stated that they re-
ceived infrastructure support from their institutions,
while 42 (47%) stated that they did not receive any
support. These numerical values indicate that ap-
proximately half of the field instructors participating
in the research did not receive infrastructure support
from their institutions and conducted the education-
al process using their own resources. In response to
the open-ended question regarding the type of sup-
port provided by universities, some participants stat-
ed that their institutions purchased unlimited, high-
level access to their educational platforms, some
reported that their institutions provided tablet and
computer support, and others stated that they pro-
vided digital materials. Some instructors reported
that their institutions updated their infrastructure,
making improvements that facilitated material up-
loading, easier assessment, and e-learning. These re-
sponses demonstrate that distance education, which
became mandatory for a period in many countries
due to the global pandemic, led some educational
institutions to update their infrastructure and take
measures to adapt to distance learning.

When asked whether they took institutional or
personal measures to improve their infrastructure,
51 participants (57%) answered “Yes,” while 38
(43%) responded “No.” Among those who answered
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“Yes,” 15 participants left the open-ended question
regarding the nature of their improvements unan-
swered. Of those who did respond, 5 participants
reported purchasing new computers, 3 acquired tab-
lets, and one person stated that they bought a high-
er-speed internet plan. Some participants also noted
that they had purchased access to various education-
al platforms. Responses concerning institutional and
individual infrastructure measures suggest that both
educational institutions and instructors were unpre-
pared for the distance education process triggered by
the pandemic. At the same time, they indicate that
instructors attempted to address some infrastruc-
tural challenges through institutional support and
personal initiatives. However, the extent to which
similar measures could be taken on the student side
remains uncertain. Factors such as parental involve-
ment in their children’s education, together with
the adequacy of their economic means, can shape
a student’s technical infrastructure. Consequently,
students who are disadvantaged by limited parental
support or economic hardship may be left without
equal opportunity in learning Turkish as a foreign
language through distance education.

The survey responses suggest that instructors
are not fully satisfied with the educational platforms
they use. When describing the downsides of their
current systems, 32 participants (36.8%) identified
limited session durations as the most common com-
plaint. However, this problem seems solvable with
measures such as institutions making free access to
their educational platforms to instructors. Differenc-
es across universities such as whether they have the
budget or the capacity to provide infrastructure sup-
port can result in different learning conditions for
students. This will lead to unequal conditions and
inequality of opportunity for students, even within
the university context.

Complaints voiced in the survey, such as “echo-
ing audio”, “insufficient voice interaction”, “con-
nection issues” and “network problems” clearly
demonstrate that instructors also struggle with infra-
structure. In short, as long as the infrastructural and
equipment hurdles preventing healthy global com-
munication remain on both the instructor and stu-
dent sides it is impossible to speak of a high-quality
distance education conducted under equal condi-
tions. The ability of distance education to function
effectively and offer equal opportunity depends
entirely on technological infrastructure and equip-
ment reaching a state of global parity. In a world
where disadvantaged groups still struggle with basic
internet connectivity and lack access to the tablets,

desktops, or laptops necessary to follow a lesson,
achieving equal opportunity in the distance teaching
of Turkish as a foreign language remains an elusive
goal.

In his study examining the perspectives of in-
structors on online Turkish language teaching to
foreigners, Alan (2020: 432) draws attention to the
critical issue of digital literacy: “One of the chal-
lenges emerging from these activities has been iden-
tified as a lack of digital literacy among instructors.
The fact that online teaching requires a command of
information technologies and that older instructors,
in particular, may struggle in this area contributes
to this situation.” This reality is no different on the
student side. Students learning Turkish through dis-
tance education do not all possess the same level of
digital literacy. Consequently, those who lack these
digital skills find themselves at a disadvantage, los-
ing the equal footing they might have enjoyed in a
traditional face-to-face classroom.

Although the online distance education model
is often described as a “two-way” learning environ-
ment, the reality in practice is quite different; typi-
cally, only the instructor’s microphone and camera
remain active. Most students are reluctant to turn
on their cameras, and having all microphones open
simultaneously leads to poor audio quality, overlap-
ping voices, and a classroom environment that is dif-
ficult to manage. Consequently, when students keep
their cameras and microphones off, it inevitably cre-
ates a system where the learner remains passive and
the instructor stays at the center. Furthermore, for an
instructor who cannot see their students in the flesh
or gauge their reactions, this situation leads to a loss
of motivation and a breakdown in communication.
In truth, for foreign language learning to be effec-
tive, the interaction between instructor and student,
as well as among students themselves, is of vital
importance. Thus, far from achieving equal oppor-
tunity in the distance teaching of Turkish, students
are actually losing their standard learning prospects
and quality. An instructor’s inexperience with digi-
tal technology or a lack of digital literacy directly
manifests as an inequality for the student. As Birinci
(2020: 352) notes, “to reach the desired level in dis-
tance teaching, there is a need for qualified instruc-
tors who are digitally literate and who know how to
integrate technologies into teaching processes.”

When considering educational processes and
outcomes, it is necessary to acknowledge that the
distance education model has advantages as well as
challenges and problems. “Despite offering many
advantages, distance education can encounter nu-
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merous problems due to technological shortcom-
ings, difficulties in using and managing the distance
education system, and a lack of quality and stan-
dardization” (Kisla et al., 2010: 3). All these nega-
tive aspects are problems that can deprive students
of the opportunity to receive a quality education.

At this stage of the discussion, the question of
how distance education impacts the four funda-
mental language skills in foreign language instruc-
tion comes to the forefront. The reflections of the
online environment on these four core skills reveal
the effects of distance teaching within the context
of equal opportunity in a much more tangible way.
Foreign language instruction aims for the integrated
development of four primary skills: listening, speak-
ing, reading, and writing. The extent to which these
skills can be acquired in an online environment is a
subject of intense debate in the literature. In a study
examining the opinions of instructors on foreign
language teaching through synchronous distance
education, participants expressed a significant num-
ber of negative opinions regarding the acquisition of
foreign language skills through distance education,
including: “inability to ensure active participation
in speaking skills, decreased motivation in reading
and writing skills, difficulties in teaching writing,
inability to be physically present with the student
for speaking and writing skills, difficulty in provid-
ing individual and immediate feedback, problematic
and difficult listening skills, and the lack of effective
methods for reading skills” (Dolmaci1 & Dolmaci,
2020).

When language instruction is conducted online,
the four fundamental skills are affected by the pro-
cess in ways that are both positive and negative. If
we were to evaluate each of these four core skills
individually, the situation could be summarized as
follows:

Listening skills can benefit from certain op-
portunities during the online education process,
depending on the circumstances. For instance, the
most significant advantages that distant education
offers for developing listening skills is the opportu-
nity to watch lesson recordings constantly, which al-
low students to rewind and listen repeatedly to parts
they didn’t fully understnd (Giiven, 2023). More-
over, tools such as podcasts, videos, and audiobooks
provide students with the chance to experience di-
verse accents and varying speech rates (Basar &
Cangal, 2021). On the other hand, factors like tech-
nical glitches and hardware deficiencies among the
most common issues in distance learning hinder the
development of listening skills at the desired level

(Santosa et al., 2022; Ustabulut, 2021; Duman &
Yurdakul, 2021). Research highlights that students
often struggle to hear and comprehend listening ac-
tivities in distance education, and that the pace of
speech in audio recordings can sometimes make un-
derstanding even more difficult (Giiven et al., 2022).

Speaking skills, by their very nature, demand
active interaction and real-time communication.
The natural communication environment provided
in face-to-face education, the use of gestures and
facial expressions, eye contact, and group work are
limited in online environments. Students’ reluctance
to turn on microphones and cameras, technical mal-
functions, and large class sizes reduce the opportu-
nity for speaking practice. In their study examining
learner and teacher opinions on the distance teach-
ing of Turkish as a foreign language during the CO-
VID-19 process, Giingdr, Cangal, and Demir (2020)
stated that students expressed the negative impact
of distance education on speaking skills. However,
there are also studies that find synchronous (real-
time) tools such as Skype or Zoom more advanta-
geous than face-to-face classes in developing listen-
ing and speaking skills (Salbego & Tumolo, 2015;
Al-Qahtani, 2019).

Reading skills are considered one of the ar-
eas with the fewest problems in online education.
“Reading skills will have the opportunity to im-
prove in the distance education process, just like in
face-to-face education, if the student has a micro-
phone and sufficient internet connection” (Duman,
2024, p. 253). In synchronous online classes with-
out hardware and internet infrastructure problems,
reading skills can be developed smoothly with the
teacher’s guidance; however, eye strain and distrac-
tion caused by prolonged screen time are factors that
can negatively affect reading efficiency (Ustabulut,
2021). Nevertheless, the variety of materials and
ease of access indicate that reading skills can be sup-
ported in distance education. In Yurdakul and Du-
man’s (2021) study, participants stated that the most
successful skill in teaching Turkish as a foreign
language through distance education was “reading
comprehension”.

Writing skills present significant problems in
terms of measurement and evaluation in online en-
vironments. Instant feedback, which is provided in
a classroom setting, cannot be easily provided in
distance education. Especially for Al beginner level
students, who cannot even properly copy what is
written on the board into their notebooks, the pres-
ence of a teacher who walks between the desks and
observes errors in real time is crucial. However
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these opportunities are not available in distance ed-
ucation. The lack of dictation exercises and instant
feedback, which are done in face-to-face education,
can make it difficult to learn punctuation and spell-
ing rules (Giiven et al., 2022). In Giiven’s (2023)
study, which examines the facilitating and hinder-
ing factors in distance Turkish language teaching,
instructors express concerns about exam security
and cheating related to measurement and evaluation,
and particularly point out that it is not clear whether
the student has produced the work themselves in the
evaluation of writing skills. In Yurdakul and Du-
man’s (2021) study, writing skills ranked first as the
skill where distance Turkish language teaching was
least successful.

Conclusion

The rapid evolution of information technolo-
gies, the acceleration of globalization, and the com-
pelling circumstances of the COVID-19 pandemic
have swiftly shifted education into online environ-
ments. These developments have made distance
learning applications an inevitable reality, particu-
larly in the field of foreign language instruction. The
teaching of Turkish as a foreign language has also
been directly affected by this transformation. While
distance education offers a range of opportunities, it
can also lead to structural problems and inequalities.

In this study, the issue of equal opportunity in
the online teaching of Turkish as a foreign language
was examined in light of literature data and survey
findings gathered from instructors teaching Turk-
ish for foreigners. The findings demonstrate that,
despite the widespread assumption that distance
education provides equal opportunity at a theoreti-
cal level, this equality often fails to materialize in
practice. Inequalities in access to technological
infrastructure, socioeconomic disparities, and the

varying levels of digital literacy between instructors
and students emerge as the primary determinants of
this inequality in online Turkish instruction.

The findings of the survey state that there are
group of people whom distance education can of-
fer vital opportunities. This groups contain such
people as working individuals, people with physi-
cal disabilities, and learners living in different re-
gions. However, these opportunities depend on
prerequisites such as a stable internet connection,
appropriate hardware, and digital learning skills.
For students who lack these prerequisites, distance
education is less likely than face-to-face instruction
to provide equal opportunity; instead, it can rein-
force and deepen existing inequalities.

When considering the four core language skills
in teaching Turkish as a foreign language, it is evi-
dent that online education does not support each
skill to the same extent. While listening and reading
can be developed more effectively online thanks to
the range of digital materials and opportunities for
repetition, speaking and writing face serious con-
straints because they rely on interaction, immedi-
ate feedback, and face-to-face communication. In
particular, students’ passivity in speaking activities
and assessment and evaluation problems in writing
bring into sharper focus the ways in which distance
education remains contested in terms of both quality
and equal opportunity in language teaching.

To sum up, the online model for teaching Turkish
as a foreign language is neither a definitive solution
for equal opportunity nor solely a source of inequal-
ity. For this model to truly foster equity, it must be
supported by a robust and widespread technological
infrastructure, the systematic development of digital
literacy, the enhancement of instructors’ pedagogi-
cal competencies in online language teaching, and
the production of high-quality digital materials that
encourage meaningful interaction among learners.
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